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This article discusses the anxiety of students belonging to Generation Z in the
process of mastering a foreign language in continuity with the phenomenon of social
comparison. In today's digital environment, the student faces not only the teacher's
assessment, but also the success of his peers on social media, perfect speech patterns
and continuously visible success images. As a result, there is an increased fear of
making mistakes, tightness in speech, insecurity in reading and listening, and internal
pressure arising from comparing oneself with others. The study analyzes the
relevance of the problem, its theoretical foundations, its reflection in empirical
research and ways of practical solutions. As a result, it becomes clear that foreign
language anxiety needs to be explained not only by language competence deficit, but
also in connection with digital culture, social network, FOMO, self-assessment and
the level of pedagogical support. The article presents methodological
recommendations adapted to the practice of a higher educational institution and
school.

Keywords: foreign language anxiety, social comparison, Generation Z, social

media, digital environment, English teaching, language insecurity, pedagogical
support.

54


https://qazaqjournal.kz/

Qazaq Journal of Young Scientist Vol. 4, No. 4S, April, 2026

Introduction

In the modern educational space, the study of a foreign language is not just a
process of mastering grammar and vocabulary, it has become a complex
psychological and pedagogical phenomenon, which also includes the emotional
stability of the student, the way he evaluates himself and his behavior in a digital
environment. Especially for Generation Z, this issue is of particular importance, since
said generation spends its daily life linked to the social network, online
communication and continuous digital comparison. In such a situation, the language
learner feels pressure not only from mistakes in the audience, but also from the image
of other students who speak better, write better, look more relaxed. As a result,
anxiety increases in the actions of speaking, listening, reading and writing in a
foreign language.

The purpose of the article is to identify the nature, causes and pedagogical
mechanisms for reducing foreign language anxiety in Generation Z students in the era
of social comparison. Research objectives: to clarify the concept of foreign language
anxiety in the modern digital context; to analyze the influence of social comparison
on language learning; to show the main trends based on the research of recent years;
to propose effective ways that can be applied to educational practice. The object of
the study is the educational activity of foreign language learners belonging to
Generation Z. The subject of the study is social comparison and manifestations of
foreign language anxiety in the context of the digital environment. The relevance of
the study lies in the fact that the problem of effectiveness in teaching a foreign
language is now directly related not only to methodology, but also to emotional
security. The theoretical significance lies in the interpretation of the phenomenon of
anxiety in relation to the culture of social networks. The practical significance lies in
the fact that it provides the teacher and teacher with ways to create a reliable,
supportive learning space in a language environment with less pressure to compare.

Methods

The study was carried out of a qualitative and analytical nature. The article was
built according to the logic of IMRAD, and the works published in 2023-2025 were
considered using the methods of content-comparative analysis, interpretive
compilation and pedagogical generalization. The selection of materials was guided by
three criteria: the relevance of the topic to foreign language anxiety, the proximity to
the social network and social comparison, as well as the disclosure of the digital
experience of modern students. At the same time, the article transferred the
conclusions from the literature to practical learning situations and developed applied
recommendations.

Results

In the context of digital transformation, it is observed that language learner
anxiety has evolved from a traditional auditory pressure to a broader phenomenon. In
M. S. Al-Harbi's study on the psychology of online learning, it is revealed that
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students with weak technological and language training experience anxiety at the
same time as flexibility, that is, if the digital environment allows some student, it puts
additional psychological weight on some [1]. When this conclusion is considered
together with the pressure of comparison on social media, it seems that for
Generation Z, the screen is not just a learning tool, but a platform for self-assessment.

The fact that a specific type of language anxiety increases in listening is also seen
in Kazakhstan materials. In the work of D. N. Babakhanova, which analyzed the
anxiety at the hearing of students studying English as a foreign language, it is shown
that the perception of various pronunciation patterns, the hanging of the verbal flow
and the fear of being misunderstood cause high anxiety [2]. This becomes even more
complicated when combined with the skill of modern youth to perceive short videos,
fast content, fragments. Because when a student listens to real language material, he
involuntarily compares himself to the "perfect™ English-speaking content creators on
social networks.

Z. Gog, I. Go, and J. Tan, who analyzed the impact of social media on the
academic environment, point to the role of social anxiety and "fear of falling behind
In something" as a chain mediator in explaining the relationship between social media
use and learning outcomes [3]. This is very important in mastering a foreign
language. This is because the student sometimes begins to perceive language learning
not as an educational process, but as a platform for public expression. For example,
one student compares his pronunciation with his fluent peers on Instagram or TikTok
and feels weak, even if he is not yet fully prepared. As a result, he rarely participates
in speech practice, avoids making mistakes, refuses to answer in front of the camera.

Anxiety during reading is not limited to speech. In a study by D. Zhuman, S.
Tulepova and K. Zhampeis on reading anxiety in a foreign language, vocabulary
limitations, text complexity, lack of time, self-doubt and external pressure are
described among the main difficulties; it is also shown that digital tools, peer support
and prior training can reduce such an obstacle [4]. This fact makes us notice that in
the age of social comparison, the lack of understanding of the text becomes not just
an academic gap for the student, but an internal conclusion: "others understood, only
| did not understand."

J. Le Blanc-Brion, J.-S. Forten, L. LaFrance and S. Etyu prove that highly
directed comparisons in the social network reduce self-esteem and negatively affect
the psychological state [5]. If we transfer this statement to language learning, the
student will compare his speech, accent, writing and language speed with those that
seem "better" than him, ignoring his actual progress. Here the problem lies not in
objective weakness, but in the perceived difference. That is, social comparison
enlarges the language error, and each delay seems to the student as proof of his
ability.

At the same time, high digital literacy does not automatically eliminate anxiety. I.
S. Margaretta, Z. Rohma and P. D. D. D. indicate that although the digital literacy of
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Generation Z Representatives is high, foreign language anxiety remains moderate,
and direct support from the teacher is still needed [6]. Therefore, the modern student
may master the platform, but needs professional pedagogical accompaniment in terms
of managing his emotions, tolerating mistakes, realistically assessing his progress.

Discussion

Summarizing the above data, three cores of foreign language anxiety in
Generation Z are identified. The first is the fear of being seen publicly. In an online
lesson, actions such as turning on a camera, speaking into a microphone, sending a
video are perceived as a risk of exposing the error to the public. The second is a
highly directed comparison on the social network. The student compares his path
with someone else's finished result. The third is that digital literacy and emotional
stability are not the same thing. Free use of the platform does not guarantee fluency
in the language.

From a practical point of view, in a foreign language lesson, it is necessary to
strengthen the principle of "safe action", and not "perfect result”. It is effective for the
teacher to immediately reduce public assessments in speech tasks, first in pairs, then
in small groups, and only then switch to a general class format. In order to reduce the
pressure of social comparison, the student's self-comparison should be strengthened:
comparing today's pronunciation with the record of a month ago, seeing the previous
text and the current one at the same time, keeping a personal progress diary will help
him. It is also important to make it clear that most of the videos on social media that
appear "as if they immediately speak English™ are edited, prepared, filtered products.
When the teacher normalizes the error in the lesson as a sign of development, and not
as a flaw, the student’s internal pressure subsides.

Conclusion

Thus, in the age of social comparison, Generation Z's foreign language anxiety is
not only caused by a lack of language knowledge. It arises from the confluence of
factors such as being forced to show up in the digital environment, continuously
seeing the success of others, undervaluing oneself, FOMO, social anxiety and lack of
pedagogical support. Therefore, an effective methodology for teaching a foreign
language should be combined with emotional security, competent management of
social comparisons and determination of the student's personal progress. Only in this
case, Generation Z perceives language learning as a gradually developing
competence, and not as a race that becomes counterproductive.
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TPEBOKHOCTbD ITPU N3YYEHNHU NHOCTPAHHOI'O SA3bIKA B
IIIOXY COOUAJBHOI'O CPABHEHHUA: NCCJIEAOBAHUE
YUAIIUXCA NIOKOJIEHUA Z

HOcygocanoea Hpooa @apuoosena
Ilapunoexk banscan bakumoexkvizvl

B oanmoii cmamwve  paccmampusaemcsi  MpeBO’CHOCHb  CHYOEHMO8,
NpUHAOIedcawux K HOKONeHUulo 7, 8 npoyecce OCB0€HUs UHOCMPAHHO20 A3bIKA 8
KOHmeKcme (QeHoMeHa COYUuanbHo20 cpagHenus. B coepemennoti yugposoil cpeoe
CMYyOeHm CMmaiKueaemcs: He MoabKO C OYEHKOU Nnpenooagameins, HO U C ycnexamu
CBEPCMHUKO8 6 COYUAIbHLIX CemsxX, UOealusUpo8aHHbIMU obpazyamu peuu u
NOCMOAHHO ~ OEMOHCMPUDYEMbIMU — «KapmuHamu  ycnexa». B pezyrvmame
VCUNUBAEMCs CMpax coeepuieHus owuboK, 603HUKAEm CKOBAHHOCMb 8 peuyl,
HeY8EepeHHOCMb NpU YMeHUU U ayoOuposaHuu, a makdce GHympeHHee OdasileHue,
C8A3aHHOE CO cpasHeHuem cebsi ¢ Opyaumu. B uccredosanuu ananusupyromcs
AKMyaibHOCMb — NpoOneMbl, €€  meopemuyeckue OCHOB8bl, OmpadiceHue 8
IMIUPUYECKUX padboOmax u B603MOJCHble NYMU NPAKMUYECKo20 peuieHus. B
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pe3yiomame  CMAHOBUMCS  OYEBUOHBIM, UMO MPEBONCHOCMb NpU  U3YUeHUU
UHOCMPAHHO20 A3bIKA Cledyem OOBACHAMb He MOJbKO HeOOCMAMOYHbIM YPOBHEeM
AZLIKOGOU KOMNEMEHYUU, HO U GIUAHUEM YUPPOBOL KYIbmypbl, COYUANbHBIX cemell,
Genomena FoMO, camooyenku u yposHs nedazocuueckou noodepaiicku. B cmamove
npeocmasieHvl Memooudeckue peKoMeHoayuu, aodanmuposanuvie K NpaKmuke
8biCULe20 00PA308AHUS U ULKOIIbL.

KiawueBble cjioBa: TPEBOXKHOCTh TIPH HM3YYCHWU HWHOCTPAHHOIO S3bIKA,
coIlMajJbHOE CpaBHEHHWE, TOKOJICHHE 7, COlMalbHbIE ceTd, HnudpoBas cpena,
oOyueHHe aHTJUHUCKOMY S3BIKY, S3bIKOBas HEYBEPECHHOCTh, IeAaroruyeckas
MOJJICPAKKA.

QJIEYMETTIK CAJIBICTBIPY JIQYIPIHAETT HIET TJIIH YHPEHY
KE3IHAEI'T MA3ACBI3/IbIK: Z bYBIHbBI BIJIIM AJT1YIIBIJIAPBIHA
APHAJITAH 3EPTTEY

HOcygrcanosa Hpooa @apudosena
Hlapunoéex banycan bakumoekkpi3ol

byn maxanaoa aneymemmix canvicmoipy heHomeHimen cabakmacmulkma uiem
Minin meyeepy npoyecinoeei Z 0YbIHbIHA HCAMAMBIH CIYOeHMMmMepOoil MA3ACbl30blebl
Kapacmulpwiiaovl. Kazipei yugprvix opmada cmyoeHm meK OKblMYULbIHbIH
bazanayvimMen  2aHa  emMec, COHbIMEH Kamap  aleymemmik  ceniiepoeci
KYPOACMapulHbll HCeMiCMiKmepiMen, MIHCI3 colley YaAliiepiMen JicoHe YHeMi
Kepceminin omulpamsii «xcemicmik Oetinenepivmeny Oemne-oem xenedi. CoHbvly
Hamudicecinoe Kamelik dcacayoan KopxKy Kyuielieli, coliieyoe KblCblly nauioa
0601a0bl, OKYy MeH MmblHOAYy OapblCblHOA CEHIMCI30IK 0auKanadvl, COHOAU-AK O3iH
backanapmen canvlCmuvlpy0aH MYbIHOAUMbIH [WKI KblCbIM apmaowsl. 3epmmeyoe
MacelleHiy 63eKmiici, OHblH MEeOPUSIbIK He2i30epi, IMNUPUKATLIK 3epmme)iepoesi
KOPIHICI JHCoHe NPAKMUKALLIK Uleuly H#coaoapvl manrdanaosl. Homuoicecinoe wemen
MINiH yiipenyoeei Ma3acvl30bIKnbl mek MiNOIK KY3blpemmIaiKmiy
HCEMKINIKCI30I2IMEH 2aHA emecC, COHbIMEH Kamap YU@pavlk MaOeHuem, aneymemmik
oceninep, FoMO genomeni, o63in-63i 0Oazanay oHcoHe nNeOAOSUKANLIK KOLOAY
OeneelliMen Oatllanvicmuipa MYcCiHOIpy Kadxcemmici aukbiHOanaovl. Maxanada
JHCOEApbl  OKYy OpHbL MeH Mekmen madxcipubecine Oetiimoenzen adicmemenix
YCbIHbICMAD YCHIHBLIEAH.

KinT ce3aep: meten TiIiH YipeHyAeT1 Ma3achi3/AbIK, dJIEYyMETTIK CaIbICTHIPY, Z

OyBIHBI, 9JIEYMETTIK XKeJisiep, UU(PIbIK OpTa, aFbUIIIBIH TUTIH OKBITY, TUIIK
CEHIMCI3/IIK, TIeJJarOTUKAJIBIK KOJIAay.
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