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The article explores modern methods of enhancing communication skills in
specialist training. Particular attention is given to the adaptation of medical
communication frameworks—SPIKES, TeamSTEPPS, and SOPHIE—for the
educational sphere. Through analysis of international research and applied case
studies, the study highlights effective interactive strategies such as role-playing,
structured discussions, ethical simulations, and technology-assisted training. The
article also presents a comparative analysis of the methods and offers
recommendations for developing professional communicative competence among
teachers.
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Introduction. As research shows, the development of communication skills in
teachers improves classroom management, fosters a positive learning environment,
and enhances mutual understanding among all stakeholders in the educational
process. However, systematic training in communication remains limited in many
teacher education programs, especially in the context of real-life, emotionally
charged, or ethically sensitive situations. This article explores modern strategies for
elevating communication skills among teachers through the adaptation of well-
established communication models - SPIKES, TeamSTEPPS, and SOPHIE -
originally used in the medical field. It analyzes their methodological potential when
applied to education, outlines how these models were tested and adapted, and
compares their effectiveness in building essential communication competencies in the
teaching profession. By integrating these models into teacher training, the article aims
to provide practical solutions for developing reflective, ethical, and collaborative
communicators in schools and beyond.

Materials and methods. This section presents a conceptual and practical
adaptation of three internationally recognized communication models - SPIKES,
TeamSTEPPS, and SOPHIE - to the context of teacher training.

The SPIKES model, initially developed for delivering difficult news in medical
settings, offers a clear structure for navigating emotionally charged conversations. In
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teacher training, SPIKES was adapted for situations that require sensitive dialogue
with students and parents, such as academic failure, behavioral issues, or emotional
distress. The six steps - Setting, Perception, Invitation, Knowledge, Empathy, and
Strategy - were reformulated to fit educational needs. For example, teachers learned
to prepare for difficult conversations by creating a safe and respectful setting,
assessing the perception of the student or parent, inviting open dialogue, and
presenting information in a tactful and clear manner. Particular emphasis was placed
on empathic responses and the collaborative formulation of next steps. In a pilot
implementation with 20 subject teachers, participants engaged in role-playing
sessions based on real school scenarios. These included cases such as “A parent
reacting with anger to a disciplinary note,” “A student expressing emotional distress,”
and “Teacher mediation during classroom conflict.” Feedback and reflection were
integrated throughout. Evaluation was conducted using empathy scales, confidence
self-assessments, and pre-/post-session video analysis, all of which showed increased
teacher confidence and more empathetic communication behaviors.

The second model, TeamSTEPPS (Team Strategies and Tools to Enhance
Performance and Patient Safety), was originally developed to improve
interdisciplinary  collaboration in healthcare. Its emphasis on structured
communication tools, leadership roles, and mutual support translated effectively to
the educational environment. Within the school context, TeamSTEPPS was applied
to train teacher teams—comprising educators, administrators, and psychologists—in
collaborative communication during staff meetings, parent conferences, and team-
based problem-solving. Tools such as SBAR (Situation, Background, Assessment,
Recommendation) and CUS (Concerned, Uncomfortable, Safety issue) were
introduced to structure communication in high-stakes or tense settings. Simulations of
complex school interactions were followed by team debriefings and reflection.
Assessment included teamwork attitude surveys and communication satisfaction
questionnaires, with participants reporting improved coordination and confidence in
collaborative work.

The third model, SOPHIE (Simulated Online Professionalism and Humanism in
Ethics), centers on the development of ethical reasoning through virtual scenarios. In
its adapted educational version, SOPHIE presented teachers with ethically complex
cases, such as whether to inform parents about a student’s personal issue, how to
address a colleague’s misconduct, or how to navigate communication boundaries
with students on social media. Participants engaged with interactive online cases,
choosing between multiple possible responses and reviewing the consequences of
their decisions. This was followed by reflective writing assignments or group
discussions. Teachers participating in the training demonstrated greater awareness of
professional boundaries and increased ability to justify ethical decisions, as shown by
pre-/post-training ethical sensitivity surveys and content analysis of written
reflections.
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Tablel.
Model Purpose Format Assessment Tools
Difficult Role-play, feedback (E)n;gzte};}ézcsaelff’_
SPIKES conversations with sessions, video renort. behavioral
students/parents reflection pors,
video log
Team S t?;?tﬁiigigzls Teamwork attitude
TeamSTEPPS | communication in questionnaire,
: (SBAR/CUS), group : )
education work satisfaction survey
Ethical dilemmas in Interactive case Ethical reasoning
SOPHIE teaching practice modules, reflection | test, content analysis
&P writing of essays

Results and Discussion

The implementation of communication training in teacher education using
interactive strategies and adapted professional models led to noticeable improvements
in key communicative competencies. Across training sessions based on role-playing,
structured debates, improvisational exercises, and digital simulations, participants
demonstrated statistically and behaviorally significant development in several areas.
Notably, participants showed enhanced active listening skills, the ability to deliver
constructive feedback, and empathic interaction with students, parents, and
colleagues. Teachers also reported improved clarity in communication, especially in
emotionally challenging contexts such as parent-teacher conferences or classroom
conflict resolution.

Programs that incorporated structured methodologies such as SPIKES,
TeamSTEPPS, and SOPHIE revealed particular strengths. For example, SPIKES
training enabled teachers to manage difficult conversations more confidently and
with greater emotional intelligence. Participants in TeamSTEPPS simulations
developed clearer role distribution within teaching teams, improving interdisciplinary
cooperation and communication in group decision-making. Meanwhile, the SOPHIE
modules supported growth in ethical awareness, helping teachers articulate and
defend decisions in morally complex classroom situations. The inclusion of regular
feedback and guided reflection emerged as a crucial factor in the success of training
sessions. Participants who engaged in reflective journaling or video-based self-
analysis showed more consistent improvement than those who received only one-
time theoretical instruction. Feedback from facilitators and peers contributed to
greater self-awareness and long-term retention of new communication behaviors.
Training programs of longer duration (e.g., those extending beyond one week and
incorporating simulation) yielded more stable and sustained outcomes. In contrast,
short-term theoretical sessions, while beneficial, did not produce equally lasting
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changes unless paired with active methodologies and follow-up support. The results
confirm that communication competence is not innate but can be effectively
developed through systematic, multi-level training. Teaching professionals, like those
in healthcare or psychology, benefit from structured exposure to realistic
communication scenarios, collaborative exercises, and ethical reflection. Moreover,
cross-sectional comparisons suggest that improvements in teacher communication are
directly correlated with increased student and parent satisfaction, reduction in
conflict, and enhanced team functioning within schools.

In sum, the study reinforces the necessity of integrating communication skills
training into the core structure of teacher education programs, rather than treating it
as supplementary or optional. When designed with practical application, ethical
complexity, and structured reflection in mind, such training cultivates resilience,
confidence, and professionalism in educational practice.

Conclusion

Elevating communication skills in specialist training leads to more effective
interactions, stronger workplace relationships, and enhanced problem-solving
capabilities. By integrating active listening, role-playing, improvisational techniques,
structured discussions, and technological tools, organizations can cultivate robust
communicative competence within their professional teams.

The adaptation of the SPIKES, TeamSTEPPS, and SOPHIE models for
educational purposes offers educators practical and flexible frameworks for managing
complex communication scenarios. SPIKES supports teachers in conducting sensitive
and empathetic conversations with students and parents. TeamSTEPPS strengthens
collaboration and mutual understanding among school teams, while SOPHIE
enhances ethical awareness and critical thinking in real-world teaching dilemmas.

Implementing these strategies within teacher education and professional
development programs contributes to the formation of a communicatively competent,
emotionally intelligent, and professionally resilient teaching workforce.
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MAMAHJIAPJBI JAWBIHIAYIA KOMMYHUKALUASIIBIK
JTAFABLTAPABI JKETLIAIPY

bexemoea A.b.

Maxkanaoa mamanoapowt oasapnay 6apulCblHOA KOMMYHUKAMUBMIK 0A20bLIAPObL
oHcemindipyoiy 3amaumayu a0icmepi Kapacmulpvliadvl. Ocipece, bacmankvioa
meouyunaoa xonoauwiizan SPIKES, TeamSTEPPS owcone SOPHIE 20icmepin 6inim
bepy canacvina Oetlimoey dHconoapvl 3epmmericeH. XanvlKapanvlk sepmmeyiep MeH
maoicipubenix ~ mvlcanoap — He2iziHOe — poNodiK  OUbIHOAp,  KYPbLIbIMOAIEAH
nikipmanacmap, >3mMuKaibl HCALOAUIApObl MOOeNbOey MHCIHe MEXHONOSUSLIbIK
KYpanoapovl nauoaiamy CusKkmol muiMOi UHMepaKmuemi maciioep YCulHbLIAObL.
Convimen Kamap, adicmepee CalblCMmblpMaibl Maioday HCypeizinin, neoazoemapobiy
KaCiOU KOMMYHUKAMUBMIK KY3blpemmilicii 0amvlmyed apHalean YCbIHbICMap
bepineen.

Kint ce3mep: komMmyHukamusi, OKbITy, neaaroruka, SPIKES, SOPHIE,
TeamSTEPPS, crparerus
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HOBBIINEHUE KOMMYHUKAIIMOHHbBIX HABBIKOB B
HOATOTOBKE CIIEINUAJIMCTOB

bexemoesa A.b.

B cmamwve  paccmampusaiomcsi  cogpeMeHHvle  Memoobl  NOBbIUUEHUS
KOMMYHUKAMUBHBIX HABLIKOB 8 NpOYecCUOHANbHOU N0020MO8Ke CHeyualucmos.
Ocoboe snumarue yoensiemcs a0anmayuu MeOUYUHCKUX MemoOUK KOMMYHUKAYUU —
SPIKES, TeamSTEPPS u SOPHIE — k cgepe obpazosanusa. Ha ocHose ananusza
MeNHCOYHAPOOHLIX — UCCNIe008AHULL U NPAKMUYECKUX  Keucog8  NnpedcmasneHbl
aghghexmusnvie unmepaxmugHvle NOOX00bl: poJesble USpbl, CMPYKMYPUPOBAHHbIE
OUCKYCCUU, MOOEIUPOBAHUe DMUUECKUX CUMYyayuil U UCNOIb308aHue YUuQppoesvix
mexnonoaut. Takoxce npogooumcsi  CpAGHUMENbHBIN — AHATU3 ~ MEeMOOUK U
Gopmynupyromes peKomenoayuu no paseumuio npogheccuonanvrou
KOMMYHUKAMUBHOU KOMNEMEeHMHOCMU ) Npenooasameel.

KiaroueBble cjoBa: KoMMyHuKanus, oOydeHue, mpenonaBanue, SPIKES,
SOPHIE, TeamSTEPPS, ctparerus
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