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This article examines the phenomenon of the English «Second Self» among
university students in Kazakhstan. As English proficiency grows, many learners
experience a shift in personality, feeling more confident and direct when switching
languages. Through qualitative interviews, this work investigates the causes of this
identity shift and its interaction with local cultural values. The findings reveal that
English often functions as a «liberating tool,» allowing students to bypass traditional
social filters and hierarchies present in their native languages. The article suggests
that the English «Second Self» provides a psychological safe space for identity
exploration, balancing global communication styles with traditional roots.
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Many people who speak several languages often notice something interesting:
they feel like a completely different person when they switch from their native
language to English. You might have heard friends say they feel more confident,
funny, or even more direct when speaking English. This isn't just a coincidence—it’s a
real psychological phenomenon called the «Second Language Ego». | chose this topic
because I’ve always been fascinated by how knowing a new language can actually
change someone’s personality and the way they see themselves. In Kazakhstan this
phenomenon is particularly compelling to study due to our unique multilingual
landscape. Our country has a mix of different cultures and languages, and for many
of us, English is more than just a subject at school. It’s a way to connect with the
world, social media, and new ideas. In this article, I wanted to examine how our
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personality changes when we speak English. Does it make us feel more free? Or does
it sometimes clash with our local traditions? To explore this phenomenon, this
research is guided by three primary questions:

1. How exactly do people in Kazakhstan change when they start speaking
English?

2. What factors, such as social media and education, contribute to this
development?

3. How does the local cultural context shape or conflict with this identity shift?

To understand the connection between language and self-perception, it is
important to look at a few established theories. These three frameworks explain
exactly why our personalities shift when we speak English. Social Identity Theory
(SIT), developed by Henri Tajfel and John Turner, suggests that a significant part of
our identity stems the social groups we belong to [5]. When students in Kazakhstan
speak English, they are not just merely using a tool; they are joining a «global
community». This sense of belonging allows them to adopt behaviors that are more
open and confident, aligning with the international group they now identify with.
Furthermore, the Sociocultural Theory proposed by Lev Vygotsky emphasizes that
learning and development occur through social interaction [6]. We don't just
memorize grammar; we absorb the cultural context. From my perspective, many
students in Kazakhstan shape their «English Ego» by mirroring Western influencers
and media. This leads to a real identity transformation because the social environment
of the English language is very different from our native one.Finally, Identity Theory
confirms that our «self» is not a fixed entity but is inherently flexible [3]. In this
context, the «Second Language Ego» acts as a psychological bridge, enabling a
person to act out a role that might be bolder or more expressive than their native
personality, thus providing a temporary escape from traditional social constraints .

For this study, | conducted a qualitative interview with students in Kazakhstan
who speak English as a second or third language. | asked them to describe their
feelings and behaviors when switching between languages. This method allowed me
to get deep, honest insights into their personal experiences rather than just simple
statistics.

The results of the interviews were very revealing, especially regarding the idea of
«social filtering». A major finding was that in the native language (Kazakh or
Russian), students feel they have to filter their thoughts based on who they are talking
to (respect for elders, status, etc.). However, in English, this filter often disappears.
One participant noted: «In English, | just say what is on my mind. There is no
formality, and the conversation feels much more open.» Students confirmed that they
subconsciously copy the communication styles they see online. This shift isn't just
about translation; it's about a change in body language and tone. English acts as a
shield against the fear of «uyat» (shame). Because it is a foreign language, students
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feel less judged and more willing to express individualistic ideas that might be seen
as «too much» in their native cultural context.

Summing everything up, my research confirms that the «Second Language Ego»
IS not just a theory, but a daily reality for students in Kazakhstan. The most important
takeaway is that English acts as a liberating tool for our generation. While conducting
this study, | realized that in our native culture, we are often held back by a complex
system of filters. We constantly have to think about hierarchy, the age of our listener,
and the social pressure of «uyat». These cultural rules are deeply embedded in the
way we speak Kazakh or Russian. When we switch to English, we aren't just
changing our vocabulary; we are temporarily stepping out of those social constraints.
| believe that English provides a «psychological safe space» where we can express
parts of our personality that usually stay hidden. The students | talked to agreed that
their «English self» feels more direct, more individualistic, and far less afraid of
being judged for having a different opinion. At the same time, it is essential to
approach this phenomenon with a careful understanding. We must find a balance: we
need to continue embracing this new «English ego» for its directness and confidence,
but at the same time, we have to stay true to our cultural roots and language
preservation. From my point of view, this isn't about choosing one identity over
another; it's about being strong in both. Moving forward, educational practices in
Kazakhstan must adapt to this. Schools and teachers should not just teach grammar;
they need to foster environments that recognize the intricate relationship between
language and identity. In my opinion, empowering students to navigate these multiple
personalities will shape a dynamic, diverse society. Ultimately, | see the journey of
mastering different languages as a crucial collective experience that will ensure all
voices are heard and valued in the rich, multilingual tapestry of Kazakhstan.
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BTOPOE AHI'JIMUCKOE «5I» :KAK U3YUEHUE AHI'JIMMUCKOI'O SI3BIKA
TPAHC®OPMUPYET JJUYHOCTH U UAEHTUYHOCTH B
MYJbTUJINHIBAJIBHOM KOHTEKCTE

Kapoinkacvin Apaiineim Kaipamkbizol

Hannas  cmamesi  usyyaem — (hpeHOMeH ~— 8MOPO20  AHIAUNCKO20 — «A»  cpedu
YHUBepcumemckux cmyoenmos Kazaxcmana. Ilo mepe oeradenus aHenutiCKumM s3bIKOM
MHO2Ue ydawuecs CMAIKUBAomces ¢ mpaucgopmayuerl IuyHOCMU, 4y6cmeys ceds 6onee
VBEPEHHO U NPAMOIUHEUHO npu nepexode Ha Opyeou asvik. C noMOwbl0 KayecmeeHHbIX
UHmMeEpPsbIO 68 pabome AHATUZUPYIOMCSA NPUUUHBL IMO20 CO8USA 6 UOCHMUYHOCIU U €20
gzaumooelcmsue ¢ MeCmHbIMU KYIbMYPHbIMU YeHHOcmAMU. Pe3ynomamul nokasviearom,
YUMo AHIUUCKULL SA3bIK 4ACMO BbICYNAem 6 pOJU <UHCMPYMEHMA O0CB0DONCOCHUSY,
NO360JI5L CIMYOEHMAM 00X00ums MmMpaouyuoHHble COYUAIbHbIE GUILMPLL U UepapxXul,
npucymcmeyrwue 8 ux poOHbvIX A3blKax. Imo ykazvléaem HaA mo, Ymo 6Mmopoe aHIIUlCKoe
«I» coz0aem ncuxonozuyeckoe 6e30nacHoe NPOCMPAHCME0 Ol CAMOBbIPANCEHUS, NOMO2As
banancuposams mexcoy 2n100aibHbiM cmuiem 0o0weHUus U MpaouyuOHHLIMU KOPHAMU.

KuaroueBbie cinoBa: Bropoe anrnwmiickoe S, tpancopmanus nuunoctd, Kaszaxcras,
MYJIbTUIMHTBU3M, COLUANIbHBIC (DUIBTPHI.

AFBUIIIBIH TUITHJIETT EKTHIIT «MEH»: AFBLIIIBIH TIJITH
YUPEHYAIH KONTLIII OPTAJAFBI TYJIFA MEH BIPETEMJIIKTI KATA
KAJIBIITACTBIPY IATBI PO.JII

Kapovirkacoin Apaiineim Kaiupamgoizot

byn maxanaoa Kazaxcman cmyoenmmepi apacvbiHOaebl a&bLIWbIH MIliHOe2l eKiHuLi
«Men» penomenin xKapacmvipaovl. Aevliwbly MIiliH MeHeepy OeHeelli apmKaH CAalblH,
KenmezeH OliM  aIyuvliap 630epiHiy MmYIeanvly Kacuemmepinoeei o32epicmepoi
batikatiovl: onap 6acka minode ceoullecende O3iH epKiH api HblK cesinedi. Cyxoammap
JAHCYP2i3y APKbLILL OYN HCYMBIC MYNLANLIK Oipecelilikmiy 632epy ceDenmepin JHcoHe OHbIH
JHCepeinikmi  MaOeHU KYHOBLILIKMApMeH 63apa  OalllaHblcblH  3epmmelidi.  3epmmey
Hamuoicenepi KepcemkeHOel, asblIUbIH MLl cmyoeHmmepee ama miniHoe2i 0acmypii
aneymMemmik cy3eiiep MeH Uepapxusiapovl auHAIbln omyee MyMKIHOIK Oepemin «epKiHOIK
Kypanvl» Kvizmemin amkapaovl. byn agvinwwvin mininoeei exinwi «Men» orcacmapea
JHcahanovlK KapblM-KamulHAC CMUNL MeH YAMMmulK MamMblpobl mey YCmayaa KoMeKmecemin
NCUXONLOSUSTIBIK KAYINCI3 KeHICMIK ChlUNAtmbIHbIH Kopcemeoi.

Kint ce3nep: ArbputmiblH TiUTIHZIEr! ekiHmmi MeH, TyiFaHelH esrepyi, Kasakcraw,
KONTUIILIIK, OJIEYMETTIK CYy3Tiiep.
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