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This article analyzes the pedagogical possibilities of using artificial intelligence
tools to support primary or low-level students in English lessons using the IMRAD
model. At the core of the study, the issues of expanding vocabulary, mastering simple
grammatical structures, reducing uncertainty in pronunciation, providing prompt
feedback and taking into account individual learning rates are considered. Based on
international and Kazakhstan research, the article reveals the functions of Al tools to
provide a low-level student with complex content, provide a sample, correct errors
and maintain learning motivation. As a result, it is proved that such tools do not
replace the teacher, but are an effective additional resource in creating a platform
for differentiated support and safe language practice.
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Introduction

In English lessons in a modern school and University, one of the most vulnerable
groups is students who are mastering the language at the initial level, slowly perceive
instructions, have limited vocabulary, and are afraid to make mistakes in speech.
When working with such students, the teacher simultaneously performs several tasks
in parallel: explains a new word, gives an example, corrects an error, simplifies the
task, provides psychological support and adjusts the pace of learning. In a traditional
lesson, it is difficult to present all this to each student individually. Therefore,
artificial intelligence tools are becoming especially important as an additional
mechanism for supporting a low-level student. The purpose of the study is to identify
the didactic capabilities of Al tools in supporting low — level students in English
lessons and show effective ways to use them. The objectives of the study are to
describe the learning difficulties of a low — level student, to determine the
mechanisms of language support of Al tools, to analyze international and
Kazakhstani experience, to present models of practical application. The object of the
study is the educational process in English lessons. The subject of the study is the
pedagogical activity of Al tools aimed at supporting a low — level student. The
relevance of the study is due to the demand for the personalization of education, the
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need to reduce language inequality and the search for new formats that reduce student
fears in the digital environment. Theoretical significance lies in the systematization of
language support, model, corrective and incentive functions of Al tools. Practical
significance lies in the fact that it offers the teacher specific approaches that can be
used in elementary or weak groups.

Methods

The study used methods of theoretical analysis, comparison, generalization and
pedagogical interpretation. Works on the use of Al in teaching English in recent years
have been selected, especially those related to low-level students. In the course of the
analysis, such criteria as vocabulary work, simple sentence formation, pronunciation
modeling, instant feedback, individualization of learning pace, teacher-Al ratio were
taken as a basis. At the same time, in the practical part, examples of scenarios close to
the real lesson situation were compiled: teaching a word with a picture, creating a
short dialogue, correcting errors, compacting the text according to the level, audio
repetition, personalizing homework.

Results and discussion

In the work of A. G. Brahmetova "Advancing English as a Foreign Language
Instruction through Innovative Technologies: Perspectives and Practices in
Kazakhstan", which reflects the digital experience in the context of Kazakhstan, it is
revealed that innovative technologies enhance student activity, participatory activity
and digital flexibility in teaching English. In IT, technology is recognized as an
environment that increases access to educational material, and not just a decorating
tool. This conclusion is especially important for a low-level student, because one
explanation is not enough for him, he will need support in several formats. For
example, passing a word along with a picture, sound, and a short sample sentence,
not just a translation, makes it easier to remember. If we continue the logic of the
experiments proposed by the author, the Al tool can show the student elementary
words such as “apple”, “book”, “window” with a picture, then give the example “this
is an apple”, and then switch to filling in spaces, creating a safe learning trajectory for
a weak student, the complexity of which gradually increases [1, 89].

One of the arguments on an international scale is reflected in F. N. Ekizer's article
"Exploring the impact of artificial intelligence on English language teaching: a meta-
analysis". The researcher summarizes the practical work from 2019 to 2025 and
shows that Al-based interventions have a significant positive impact on teaching
English, especially contributing to writing accuracy, freedom of speech, and learning
motivation. The idea of "Al—-teacher synergy" in the author's work is very relevant for
a low-level student, since neither technology alone nor a teacher alone may be
enough for such a student. Al provides an initial pattern, prompt correction, and the
ability to repeat, and the teacher provides the meaning of the task, emotional support,
and sincere communication. For example, if a beginner-level student repeatedly
repeats The “Introduce yourself” pattern with a chatbot and then makes a short
introduction in front of the teacher, the fear of making a mistake decreases and the
preparatory stage is secretly strengthened [2, 3].
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The role of Al in structuring the educational model from the point of view of
Kazakhstan pedagogical thought is revealed by the study of A. Kariev, A.
Mambetalieva, A. Turalbaeva and S. E. Manabaeva "model of the formation of
language competencies of future primary school teachers on the basis of artificial
intelligence™. This work presents a holistic model with such components as goal
setting, content selection, organizational status determination, evaluation apparatus
development and explains the didactic function of such tools as ChatGPT, Duolingo,
Thinkster, Querium, Alta by Knowton. When adapting this model to a low-level
English lesson, the teacher must first clarify which language difficulty he will solve:
vocabulary, reading or pronunciation. If the goal is to create a simple sentence, the Al
tool allows the student to give the subject + verb + object template and then try to
replace their own words with that template. Such a staged structure helps the weak
student not to get lost in chaotic information [3, 224].

A. Nogaibayeva and G. Yersultanova's work" It is not the same as a classroom
teacher": a qualitative study of foreign language teachers' perspectives on artificial
intelligence-supported tools in Kazakhstan " shows a pragmatic and cautious
approach of teachers to Al-supported tools. Although the teachers present in the
interview admit that Al is a new digital feature, they note that it does not fully occupy
the place of a teacher. This conclusion is especially important when working with
low-level learners, because they often need emotional support, kind correction, and
explanation in simple language again. When Al is limited to “Wrong answer,” the
student can become withdrawn; and the teacher softens that mistake by saying,
“Good try, let's make it easier.” Therefore, it is much more profitable for a low-level
student to use Al as an assistant coach, and not as an observer. For example, outside
of Class, A student conducts a small 5-question dialogue with a chatbot, and in the
classroom, the teacher speaks the same answers as a support [4, 6].

In the article by M. E. Seitova, Z. U. Halmatova and L. Kazykhanovna "studying
the opinion of teachers on the use of artificial intelligence in teaching English™, which
covers the experience of teachers in the Turkestan region, it is shown that the
majority of participants are familiar with Al, but the level of its deep and systematic
use is insufficient. The important conclusion here is that the question is not just
whether the tool is available, but how to use it according to the level. It is
unprofitable for a low-level student to offer a complex prompt or open Task; he needs
a task that is short, clear, visual, and the result is immediately noticeable. Let's say it's
more effective to give the” | have a a/ my mother is. / we live in. “samples and check
each sentence individually than” Make 5 sentences about your family". Therefore, the
main condition for using the Al tool with a weak student is microcomputer learning
and reducing excess cognitive load [5, 75].

Summarizing the literature, five of the most effective functions of Al tools for
low-level students are identified: streamlining language material, presenting a
sample, providing prompt feedback, creating conditions for repetition and reducing
fear. But these benefits are effective only when they are realized through a
pedagogical filter. If the teacher uses Al only as a system to produce a ready-made
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answer, the weaker student will lean on the copy; and if he turns it into a short-step
training companion, the quality of learning will increase.

In practical application, you can name a few simple but effective scenarios. The
first scenario is vocabulary support. The teacher chooses a small topic, such as”
food“,” family“,” school objects”, and creates an image description, a Kazakh
equivalent, and an example sentence at level Al for each word from Al. The student
sees the new word in a small context, and not in a single state. The second scenario is
to simplify pronunciation. Since a low-level student has difficulty speaking directly
fluently, they first memorize short question-and-answer patterns using Al: "What is
your name?”, “How old are you?”, “Where do you live?"After that, the same ready-
made patterns are used in the pair work. The third scenario is to master grammar
without fear. For example, after explaining the Present Simple tenses, the student is
given 10 short sentences, GI immediately gives not “correct / try again”, but more
specifically a small sign, such as “Add-s”, “Use do not”, “Check the verb”. This
allows the student not to give a full answer, but to make a correction for himself.

The fourth scenario is to adapt the text to the level. In most cases, the text of the
textbook will be heavier for a weak student. In this case, the teacher can ask the Al to
rewrite the text in a simplified version, shorten long sentences, and offer a simple
alternative to difficult words. The fifth scenario is the personalization of homework.
It can also be difficult for one student to memorize 5 words, the second student can
make up 10 sentences. Gl can take this difference into account and give each student
a small set of tasks. The sixth scenario is an error analysis diary. The student groups
the most common mistakes with the help of Al and divides them into categories, for
example, Article, word order, plural. This will help the weak student to see their
mistakes as a clearly correctable skill, and not with a generalized feeling of “I don't
know anything.”

Conclusion

The problem of supporting low-level students in English lessons is not only a
methodological, but also a socio-pedagogical problem, since a weak student is often
insecure, avoids speaking and runs the risk of falling behind the pace of learning.
Acrtificial intelligence tools are valuable precisely because they provide differentiated,
patient and repetitive support at this point. The result of the study showed that Al
helps a low-level student to easily present complex material, provide a language
model, provide instant feedback, take into account individual learning rates, and
reduce fear of speaking. At the same time, the effectiveness of Al directly depends on
its use in unity with the teacher. Therefore, in English lessons, it is necessary to
consider Al tools not as an aimless decorative element, but as a support, trainer and
personalized auxiliary resource for a weak student. Only in this case can digital tools
reduce inequality in language learning and turn a beginner-level learner into an active
participant.
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HCIIOJIb30OBAHUE HHCTPYMEHTOB HCKYCCTBEHHOI'O MHTEJJTEKTA
JJIA HOJAEPKKHU YYAIIUXCSA HU3KOI'O YPOBHSA B KIIACCAX AHTI'VIMUCKOI'O
A3BIKA

Abounammaesa Pyxwiana Maxmyosrcanosna

B Oaunou cmamve ananuzupyromcs neodazocuyeckue  603MONCHOCMU — UCHOTb306AHUS
UHCIMPYMEHMO8 UCKYCCMBEHHO20 UHMELLEKMA 01 NOOOEPHCKU YHAWUXCS HAYATbHO20 UTU HUBKO2O
VPOBHS HA YPOKax aueautickozo szvika ¢ npumenenuem mooenu IMRAD. B yeumpe uccredosanus
PACCMAMPUBAIOMCSL  GONPOCHL  PACUIUPEHUSI  CNIOBAPHO2O — 3aNAcd,  OC80EHUs — NPOCMbIX
2PAMMAMU4ecKuUx CMpYKmMyp, CHUNCEHUs HEeYBEPeHHOCMU 6 NPOUSHOWEHUU, obecneyenus
OnepamusHoll 0OPAMHOU C8A3U, A MaKHce yyema UHOUBUOYAIbHO20 memna obyuenus. Ha ocnoge
MENHCOVHAPOOHBIX U  KA3AXCMAHCKUX —UCCIe008aHUll 8 cmamve PAcKpbl8aAlomcs — QYHKYUU
uncmpymenmos MU, nanpasnennvle na npedocmagieHue y4auumcs ¢ HUSKUM YPOBHEM CILOHCHOZO
cooepoicanusi 8 OOCMYNHOU popme, OeMOHCmpayuilo 00paA3yos, UCNPasieHue OwUOOK U
noooepaicanue yuebrol momusayuu. B pezynomame 0okasvieaemcs, 4umo makue UHCMpyMeHmyl He
3aMeHAIom yuumens, a AIAMCA IPDEKMUEHbIM OONOTHUMENLHBIM PECYPCOM 8 CO30aHUU YCI08Ul
07151 Oughheperyupo8anHoU NOOOEPIHCKU U OE30NACHOU A3bIKOBOU NPAKMUKU.

KiroueBble c10Ba: MCKYCCTBCHHBIM HHTEIUICKT, aHMJIMACKUN S3bIK, y4YalUHCS HAYaJIbHOTO
YPOBHSI, TMEPCOHATM3UPOBAHHOE OOy4YeHWe, OoOpaTHas CBsI3b, 4aT-00T, IU(poOBas meqaroruka,
SI3BIKOBAsI TIO/IICPIKKA.
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AFBLIIIBIH TIJII CABAKTAPBIHJIA TOMEH JEHT'EMAJIT OKYIIBLIAPIBI
KOJIAYIA ' KACAHABI MHTEJIVIEKT KYPAJIJAPBIH TAUJTAJIAHY

Aoounammaesa Pyxwiana Maxmyoxcanoena

byn maxanaoa IMRAD mooeni necizinde azvliwbln mini cabaxmapvlnoa dacmayviil Hemece
memeH OeHeelli OKyUbLIapobl KOL0ayoa dHCACAHObl UHMEIeKm KYpanioapblH KOJIOAHYObIH
neoacocuKaIblK MyMKIHOIKmMepi manoanaosl. 3epmmey 0apblcbiHOA CO30IK KOpOul KeHeuumy,
Kapanamuvim 2pammamuKkanisl KYpuliblMOapobl MeHeepy, aumbliblMOaebl CeHiMci30ikmi asaumy,
Jrceden Kepi OAlIaAMbIC YCbIHY JHCIHE OKYUBLIApObIH JiceKe OK)Y KAPKbIHbIH ecKepy Maceneiepi
Kapacmuipbliaovl. XanelKapailk dcone Kazaxkcmanowix sepmmeynepee cyliene omulpbln, Makaiaoda
JAHCACAHOBl  UHMENNEeKM  KYPANOAPLIHLIY MOMeH OeH2elll OKyubliapea Kypoeii mamepuanovl
mycindipy, yaci kKepcemy, Kamenepoi my3emy JHCoHe OKYy MOMUBAYUACHIH apmmuvlpyodebl
Kbl3Memmepi  auKblHOA1aovl. 3epmmey  HamudiceciHoe MYHOAU — KYpanoapowvly —MY2animoi
animacmelpmaimolibl,  OlpaK — capalanHean — Kouoay — MeH — Kayinciz  mindik  maoicipude
Kanulnmacmulpyoa muimoi KOCbIMula pecypc ekeni 02.1e10eHeol.

Kiar ce3nmepi: >xacaH bl MHTEIUICKT, aFBUIIIBIH TiT1, TOMEH JACHIEHII OKYIIBI, )KeKESJICHIIPUITCH
OKBITY, Kepi Oaitnanbic, 4aT-00T, UG PIBIK Me1aroruka, TUIIIK Kojaay.
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