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This article discusses the scientific and methodological foundations of the use of
digital tools in inclusive teaching of English in primary school in the structure of
IMRAD. The core of the study was the effectiveness of digital platforms, adaptive
interfaces, feedback mechanisms, game elements and differentiated tasks in an
inclusive class environment. The article proves that in an inclusive English lesson,
digital tools allow you to take into account the student’s learning pace, support the
features of vision, hearing, speech, attention, improve the quality of the teacher's
formative assessment and strengthen the participatory activity in the classroom. As a
result of the study, it was found that digital tools give a real inclusive effect not by
themselves, but only in combination with the pedagogical goal, content
differentiation and principles of accessibility. From a practical point of view, the
article will present examples of tasks adapted for a primary school teacher and ways
to use them in the classroom.
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Introduction. Teaching English in a modern primary school is not limited to
mastering language units, it should create conditions for the joint development of
children with different educational needs in a common educational space. In an
inclusive class, one student quickly perceives the text by eye, another requires sound
accompaniment, the third works better with short instructions, and the fourth is more
actively involved in tasks with game elements. Therefore, digital tools should not be
considered an additional detail of an inclusive English lesson, but an important
resource that makes learning more flexible. The purpose of the study is to analyze the
pedagogical capabilities of digital tools in teaching inclusive English in primary
school and offer a practical example of their effective use. Research objectives: to
identify the theoretical basis of digital tools in inclusive learning; to differentiate their
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effective aspects through a systematic analysis of modern works; to describe
application models worthy of Primary School; to propose recommendations adapted
to the teacher's experience. The object of the study is the process of teaching English
in elementary school. The subject of the study is the methodological activity of
digital tools used in the context of inclusive education. The relevance of the study is
determined by the deepening of the digitalization process and the need to create a
lesson model that provides equal opportunities for students with different learning
needs. While the theoretical significance is expressed in the combination of inclusive
language education with digital pedagogy, the practical significance is characterized
by the provision of approaches that help the teacher to clearly adapt the structure of
everyday lessons.

Research methods. The article used methods of comparative analysis, content
analysis, pedagogical interpretation and experimental modeling. The selection
included works published after 2022, covering issues of inclusive education, digital
secondary, primary school and English Language Teaching. The logic of analysis was
built according to the IMRAD model, first the scientific conclusions were studied,
and then the ways of adapting these conclusions to the English lesson in primary
school were shown.

Research results. An important orientation in the analysis of the conceptual basis
of inclusive digital education is given by the work of M. M. Duysenova and A. N.
Zhorabekova, who considered the influence of elements of games and artificial
intelligence on the English language acquisition of primary-age students. In this
paper, it is shown that individual Al-based adaptation and game mechanics increase
attendance, and such an environment allows you to create a “dynamic and inclusive
learning space that meets the different needs of students™ [1, 12]. This statement is of
particular importance for an inclusive class, because the presentation of only one task
at several levels, in several forms, opens the door to simultaneous coverage of a weak
and strong student.

The broader pedagogical basis of inclusive support is clarified in the work of A.
S. Yersultanova and N. Karelkhan. Describing the practice of teaching digital literacy
In a project-oriented way, researchers rate digital technologies as “one of the most
effective tools for the development, education and training of students with special
educational needs” [2, 228]. This idea can be transferred to an English lesson in
elementary school: for example, in the topic of vocabulary, fixing the same concept
with different channels through images, sound, short animation and the parallel use of
icons lowers the student's perception barrier.

The institutional facet of inclusive digital education is revealed by a study by the
European agency for special needs and inclusive education. It shows that the
principle of universal design and accessibility mechanisms are a technical condition
for creating an inclusive environment, and defines “creating educational conditions
for all students” as the main target [3, 26]. This principle requires that the same
content be presented in an English lesson with a different interface: one student can
perform text in an enlarged font, one in a sounding version, and another using
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pictograms. Therefore, true inclusion does not lie in simplifying the content, but in
flexing the ways to achieve it.

The methodological potential of digital tools in teaching English directly is
highlighted by B. L. Moorhous and L. Jan. In their study, learning management
systems, interactive presentation, and formative feedback platforms were analyzed to
help the teacher organize material, provide feedback, and monitor student activity.
The authors argue that such tools expand the possibility of “multichannel
communication, material organization, multimodal support and individualization of
the task” [4, 9]. In elementary school, this means, for example, sending three
different tasks on the same topic through Google Classroom or Seesaw: choosing a
sound by listening to it, matching an image with a word, writing a short sentence out
loud.

The issue of equal access at the system level is deepened by the OECD analytical
material. This work states that digital technologies can serve to support students from
different groups, adapt and personalize content, and also warns that digital inequality
weakens this process. It states that “teacher training, resource provision and inclusive
design” are crucial for an inclusive digital policy [5, 95]. The conclusion is that it is
not enough for the school to have a platform; the teacher must be able to use it,
adapting it to the student's real needs.

In the English lesson in elementary school, the influence of modern technologies
is revealed from the practical side by G. K. Sakhipova, M. K. Zhazikova and N. A.
Kargapoltseva. The study clarifies that such technologies not only increase student
interest, but also create conditions to “enhance collaboration, support differentiated
learning, and take into account different learning styles and needs” [6, 299]. This is
especially important for inclusive learning, because within the same class, students
have different learning pace and response patterns. The digital environment makes
this difference not a disadvantage, but a natural part of the structure of the lesson.

Discussion. Summarizing the above-analyzed works, four conditions for the
effective use of digital tools in inclusive English lessons in primary school are
identified. First, the tool should not be a decoration of the lesson, but a solution to a
specific pedagogical problem. For example, if a student with weak listening skills is
given the opportunity to listen to the sound several times, see the text with subtitles,
and select the answer using icons, he will not be left out of the classroom. Secondly,
it is necessary that the same content is presented in several forms. In the” Animals "
theme, one child can remember a word through a picture, one through a short video,
and another through sound. Third, feedback should be immediate and pressure-free.
For example, on the quiz platform, the output of explanations immediately after the
wrong answer reduces the student's fear. Fourth, the teacher needs to use a digital tool
with differentiation logic: if a short, medium, complex version is developed for one
task, the whole child will achieve the same learning goal in different ways.

In practice, this can be done as follows. When introducing new words, it is
effective to simultaneously transmit an image and sound on an interactive
whiteboard, then repeat the word individually using a tablet or phone, and finally
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create a short dialogue in pairs. In reading, the presentation of the text in the form of
a full version, a simplified version and an audionus enhances inclusiveness. In the
subscription, you need to provide a ready-made Bank of words, a sample structure
and sound accompaniment in parallel. In the assessment, it is worth taking into
account not only the final result, but also the form of participation, effort, response.
In such a situation, the digital tool serves as a bridge to knowledge, and not an excess
burden on the child.

Conclusion. In teaching inclusive English in elementary school, digital tools are
an important pedagogical resource that gives high results. Their main advantage is the
ability to adapt the educational content to different channels of perception, take into
account the pace of the student, present the language experience in a multimodal
format and allow the teacher to clearly organize differentiated learning. The study
shows that the effectiveness of a digital tool is not in its novelty, but in its service to
an inclusive goal. Therefore, the main task for the future teacher is not only to choose
a platform, but also to combine it with the principles of accessibility, adaptation, fair
assessment and active participation. In compliance with this position, the digital
environment will improve the quality of teaching English in primary school and
create a truly inclusive lesson model that provides equal opportunities for all students.
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HAPPOBBLIE HHCTPYMEHTbDI 1151 HHK/JIIO3UBHOI'O OBYYEHUSI
AHI'VIMUCKOMY SA3bIKY B HAYAJIBHOU HIKOJIE

doinosa Hypceszim Kakcvloaikvizvt

B oannou cmamve 6 cmpykmype IMRAD paccmampusatomces HayuHo-memoouyeckue
OCHOBbL UCHONL30BAHUS YUPDPOBLIX UHCIMPYMEHMOE 8 UHKIIOZUBHOM 00YUeHUU aHTUUCKOMY
A3bIKY 68 HauanvHou wkoae. Aopom uccredosanus cmana 3¢hgexmusHocms Yupposvix
niamgopm, a0anmueHvlx unmep@encos, MexamusMo8 0OPAMHOU CBA3U, USPOBbIX
IeMEHMO8 U OUPPepeHyuposantbix 3a0aHull 8 YCI08UAX UHKIIO3UBHO20 Klacca. B cmamye
00KA3bl8AeMCsl, YMO HA UHKIIO3UBHOM YPOKe aH2IULUCKO20 A3bIKA YUPDPOBble UHCMPYMEHMbL
NO36OJAIM YUUMbBIBAMb MeMN 00VUeHUsi Y4eHUKd, N000epHCUBAMb 0COOEHHOCMU 3PeHUsl,
clyxa, pedu U HUMAHUS, NOBLIUAMb KAYECMBO (POPMAMUBHO20 OYEHUBAHUS CO CMOPOHbL
yuumens u ycuiusams ydacmue obyuarowuxcsi 6 yuebHom npoyecce. B pesynvmame
uccne008aHus  YCMAHOBNEHO, 4mo  Yupposvie UHCMPYMEHMbl  Oaom  peanbHblil
UHKIIO3UBHBIL 3¢hhexm He camu no cebe, a MOIbKO 8 COUEMAaHUU ¢ Nedazo2uieckoll yewio,
ougepenyuayueti cooepacanusn u npunyunamu docmynnocmu. C npaxmuyeckou mouku
3penuss @ cmamve NpeoCmasieHbl Npumepsbl 3a0anull, AOANMUPOBAHHBLIX Ol Yuumes
HA4anibHOU WKOJIbL, d MAK#ce CNOcobbl UX NPUMEHEHUs. HA YPOKe.

KiroueBble cjioBa: WHKIIIO3MBHOE O0pa3oBaHHe, OOy4Y€HUE AaHTJIMHCKOMY S3BIKY,
HayalbHas IIKoJa, IHHU(POBBIE HHCTPYMEHTHI, nuddepeHnupoBanHoe oOydeHHE,
JOCTYITHOCTb.

BACTAYBIII MEKTENTE AFBUINIBIH TIJITH MHKJIIO3UBTI OKBITYFA
APHAJIFAH IU®PJILIK KYPAJIJIAP

9ainnoBa Hypcesim Kakcbi0aiKbI3bl

byn maxanaoa IMRAD xypulivimel ascvlnoa dacmayvlul Mexmenme agbllublH MiLiH
UHKTIO3UBMI  OKbIMyOa YU@Ppavik KYpanoapovbl Naudalanyobly eblIbiMU-20icmemeniK
Heziz0epi Kapacmulpviiadvl. 3epmmeyoiy 63e2iH UHKII3UBMI ChIHbIN AHCAROAUBIHOASb]
yugprvly  naamgpopmanapoviy,  beuimoenrmeni uxmepgeticmepdiy, Kepi  OalllaHvic
memikmepiniy, OUbIH JIeMEeHMMEPIHIY JHCIHE CAPAIAHRAH MANCHIPMANApObly MUIMOLLIeL
Kypaovl. Makanaoa uHKIO3UBMi a2bLIWGIH Ml cAOA2LIHOA YUPDPILIK KYPAL0apOblH
OKVWIbIHbIY OKY KAPKbIHbIH ecKepyee, Kopy, ecmy, Couney Hcoue 3eliH epeKulenikmepin
KOn0ayza, MYEaniMHiy Kalblnmacmulpyuibl 0a2anay CanacvlH apmmuvlpyed — JHCIHe
CbIHLINMARbL KAMbICHIMObIK Oe/lceHOLIKmI Kywetimyee MYyMKIHOIK Oepemini 0anendeHeol.
3epmmey Homudicecinoe Yupaviy Kypanoapovly WbIHALLL UHKIIO3UEMI acepi 01apOblH
o30iciHen emec, neda2o02uKaiblK MaKCamneH, MasmyHobl CapaiaymMeH HCIHe KOIHCeMmIMOINIK
Ka2uoanapviMer YumacKkanoa 2ana 6aukaiamsiivl anbikmanovl. llpakmuxanvly mypevioan
maxanaoa bacmayvlul ColHbIN MYealiMine Oellimoencen Manculpma yacilepi JHcane o1apobl
cabakma Ko10amy JHconoapsl YCblHbLAAObL.

Kint ce3nepi: uHKIIO3UBTI OUTIM Oepy, aFbUINIBIH TIIH OKBITY, OacTaybIll MEKTeT,
U PIBIK Kypaiaap, capalaHFaH OKBITY, KOJDKETIMALTIK.
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