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This article examines the effectiveness of using artificial intelligence (Al) tools in
teaching English to primary school students, as well as teachers’ perspectives on
these tools. The purpose of the study is to identify practices of applying Al in
preparing English lessons for primary school, evaluate its effectiveness, and clarify
the difficulties encountered when using such technologies. The study employed a
survey method involving primary school teachers working in educational institutions.
The results demonstrate the convenience of using Al for preparing teaching
materials, saving time, and increasing students’ interest in the learning process,
while also identifying the challenges teachers face when applying these tools.
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At present, the education system is undergoing many changes due to the rapid
development of information technologies, which plays an important role in improving
the quality of the learning process. In particular, artificial intelligence (Al) tools are
beginning to be widely used in education and make it possible to organize the
teaching process in a new format.

English functions as a global language in today’s world: it strengthens
communication between countries, opens the way to international business, expands
educational opportunities, and promotes cultural exchange. This is highlighted in the
work of M.B.Khudainazarova.[1]

In connection with this, the need to start teaching English at an early age is
increasing. In general, the period when students’ language skills begin to form
corresponds to the primary school stage, which is why choosing effective methods for
teaching English at this stage is especially important. At this age, students perceive
information quickly and freely, but their attention is unstable and their interest can
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change quickly. Therefore, it is important to organize the learning process in an
accessible and interesting way.

Traditional teaching methods do not always ensure students’ participation in the
learning process, and the need to use new approaches arises. In this respect, artificial
intelligence tools provide opportunities to organize the teaching process in a modern
way.

Artificial intelligence tools create conditions for offering adaptive tasks that take
into account students’ individual characteristics, organizing the learning process in an
interactive format, and increasing their interest in learning activities. Recent studies
confirm the effectiveness of artificial intelligence in the field of education. For
example, the study by Zh.A. Tutbayeva and S.Kh. Yusimbayeva shows that Al has a
positive influence on the development of language skills, on providing personalized
learning experience, and on increasing student’ s learning motivation in foreign
language teaching.[2]

This study is aimed at assessing the effectiveness of artificial intelligence (Al)
tools in teaching English to primary school students. The purpose of the study is to
investigate primary school teachers’ attitudes towards the use of Al tools in preparing
English lessons, and to determine ways of their practical application.

Al and digital tools used by teachers

ChatGPT Duolingo Kahoot MagicSchool Al ®Canva

Fig.1

The survey method was used in the study. The questionnaire was conducted in an
online format via the Google Forms platform. Primary school teachers took part in
the study. The respondents consisted of teachers working in educational institutions.

The questionnaire questions were designed in the following directions:

 teachers’ experience in using Al tools;

+ their opinions about the effectiveness of Al tools;

« difficulties and barriers encountered when using them.

The questionnaire consisted of three main sections:
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1.General information about teachers (teaching experience, type of school,
location, etc.);

2.Questions related to the experience of using Al tools (which tools are used,
frequency of use, and the way of integrating them into lessons);

3.Questions on their impact on the learning process and the difficulties
encountered (technological infrastructure, teachers’ digital readiness, data security,
students’ level of interest, etc.).

The collected data were processed using descriptive statistical analysis. The
results were analyzed mainly on the basis of percentage indicators, which made it
possible to consider teachers’ opinions and to form the main conclusions.The data of
using Al tools in teaching English at the primary school level and to evaluate their
effectiveness.

The results of the study show that primary school teachers actively use Al and
digital tools in teaching English. According to the collected data, the majority of
teachers widely use platforms such as Duolingo, Kahoot, Quizlet, and ChatGPT.

Fig.2

These platforms provide opportunities for organizing the learning process in an
interactive format, increasing students’ interest, and developing their language skills.
According to the graphical results, Duolingo and Kahoot are among the most
frequently used tools, while ChatGPT is mainly used to prepare learning materials
and design tasks.

In addition, it was found in the study that teachers are not limited only to the tools
mentioned above. They also use other platforms containing Al elements during their
lessons.However, the tools listed above are distinguished as the most frequently used,
which indicates their accessibility and effectiveness.

The survey results show that using Al tools has a positive impact on students’
learning activity. In the teachers’ opinion, such tools make it possible to personalize
the learning process and to offer tasks corresponding to each student’s pace and level.
As a result, the quality of mastering learning materials increases and students’
independent work skills are formed.

At the same time, some teachers noted that a number of difficulties arise when
using Al tools. In particular, the absence of stable access to the Internet, the
occurrence of technical failures, and the functional limitations of some platforms
were pointed out. In addition, it was emphasized that in order to use Al tools,
teachers’ digital competence must be at a sufficientlevel.
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On the whole, the obtained results show that Al-based tools have high
effectiveness in teaching English to primary school students. These technologies not
only update the learning process, but also make it possible to organize instruction in
accordance with modern educational requirements and, at the same time, increase
students’ cognitive activity and learning motivation.

The use of artificial intelligence tools in students’ free time from classes is very
important, since they help students form the skills of independent learning, increase
their interest in learning the language, and in attending classes. For example, chatbots
on mobile devices help students communicate in English and memorize new words,
while voice systems improve their speaking skiils. Generative artificial intelligence
technologies influence students to participate actively in the learning process and
adapt learning materials to the needs and level of each student, thereby improving
education and increasing its effectiveness. The impact of artificial intelligence
technologies on the educational process is also considered in the works of
Kazakhstani scholars. For example, E.A. Abdykerimova and A.M. Duisenova note
that Al-based platforms make it possible to differentiate the learning process and to
increase students’ motivation and activity.[3]

However, there are a number of difficulties and limitations in the use of artificial
intelligence tools. First, in some schools the technological infrastructure is
insufficient, which creates obstacles to the full-scale use of these tools. Second,
teachers’ digital skills are at different levels, and therefore, specialized training is
required to introduce Al tools effectively. Third, the issue of data security is also
relevant, since the protection of students’ personal information is important. In
addition, Al cannot fully replace human interaction, because the level of cultural
context and emotional interaction is limited.

In this connection, it is important to observe ethical and pedagogical requirements
when using artificial intelligence. As emphasized in the article by Chuna Nazgul,
excessive dependence on ready-made answers, violation of academic integrity
principles, and the possible reduction in learners’ independent thinking skills may
arise. Therefore, artificial intelligence technologies should be considered not as a tool
that replaces the teacher, but as a supporting and supplementary resource of the
learning process.[4]

Generally, the correct and effective use of artificial intelligence tools in teaching
English at the primary school level makes it possible to update the learning process
and improve the quality of education. Continuing scientific research in this direction
and expanding the integration of technologies into the education system will help
develop students’ language and cognitive skills and improve their ability to acquire
knowledge independently. At the same time, providing teachers and parents with
methodological guidelines on the correct use of Al tools will help ensure that students
have a safe and effective learning experience.
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VYJAYUIIEHUE U3YUEHUS AHTJIMACKOT' O SI3bIKA YUYAIIIMMUCSI
HAYAJIBHOH IKOJIbI C IOMOIIbIO UHCTPYMEHTOB
NCKYCCTBEHHOI'O HHTEJUIEKTA

Hypoaesa bannyp Epnanosna

B oannoti cmamve uccnedyemcs sgpghexmuenocmo ucnonvzosanus cpeocmas
uckyccmeennoz2o unmennekma (MH) npu obyyenuu aumenutickomy s3viKy Y4aujuxcs
HA4anbHOU WKOMbL, a MAKHCe U3VUAIOMCs 63215106l yuumeneu Ha dMu UHCIPYMeHmbl.
Llenv uccnedosanus saxaouaemcs 6 6viaeieHuu npakmuku npumenenus MU npu
Nn0020MOBKe YPOKO8 AH2IULCKO20 A3bIKA 8 HAYANbHOU WKONe, OYeHKe e20
appexmusnocmu 1 ymouHenuu mpyoHoCmel, BOZHUKAOUWUX NPU UCHOIb308AHUU
NnOO0OHBIX MmexHoNo2ul. B x00e uccnedosanus npumeHANCs Memoo aHKemupoB8arusl, 8
KOMOpOM NPUHALU Ydacmue Yuumeis HAYAIbHbIX KIACCco8, pabomaroujue 8
obpazosamenvHbiX opeanuzayusax. Pezynbmamul noxazvieéarom, HACKOILKO YOOOHO
ucnonvzogamoe MU 0nsa noo2omogku yueOHvblX Mamepuanos,3KOHOMUU 6peMeHU U
NOBbIUEHUS UHmMepeca YYawuxcsi K Y4eOHOMY npoyeccy, a makdice 6bla6saion
CJLONCHOCU, C KOMOPBLIMU CMAIKUBAIOMCS Nedazo2u Npu NPUMEHEHUU OAHHBIX
UHCMPYMEHMO8.

KiiroueBble c¢J10Ba: WMCKYCCTBEHHBIM HMHTEIUIEKT, IU(POBBIE HHCTPYMEHTHI,
y4eOHBIN TIPOIIecC, MHTEPAKTUBHBIE TUIAT(POPMBI, KAYECTBO 00pa30BaHMUSI.

KACAHJIbI THTEJUIEKT KYPAJIIAPBI APKBLTBI BACTAVYBIIIT
MEKTEIN OKYIIBIJIAPBIHBIH AFBLIIIBIH TIITHIH OKYBIH
KAKCAPTY

Hypoaesa bannyp Epnanosna

Byn maxanaoa 6acmayvius ColHbIN OKYWBIIAPLIHA ARBLIWGIH MINIH OKbIMYOd
arcacanovl unmennekm(7KH) Kypanoapvln Konoany muimoiniei iHcane my2animoepoin
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0Cbl KYypanoapaa Kamvlcmsl KO3Kapacmapvl 3epmmenedi. 3epmmeyoiy makcamol —
bacmayviil CbIHLINMA ABLIUBIH MiNi cabakmapuli dauvinoayoa KU -mi Konoawy
NPAKMUKACHIH AHbIKIAY, OHbIH MUIMOLNICIH 06aganay dcoHe KOAOAHy O0apblcblHOA
Ke30ecemin KUbIHObIKMApObl auKblHOay 001bin mabwliadsl. 3epmme)y 6ApblCbIHOA
cayanHama ao0ici KOJNOaHwlIvin, Oilim 0epy YUbIMOApblHOA HCYMbIC ICmelmin
bacmayviut  colHbln  myeanimoepi  Kamoicmol. Homuowcenep IKU-miy  cabaxk
KYpanioapviH 0auviHOayad, YaKblmmul YHeMmoeyee JiCoHe OKY NpPOYeciH Kbl3blKmbl
emyee KaHUWAIbIKmMvl KOJAUlbl eKeHOI2IH JHCaHe MYeanimoepoi Kol0aHy 0apblcblHOa
Ke3z0ecemit KUblHObIKMapvl KOpcemineoi.

Kiar ce3mep: ’kacaHapl WHTEIUIEKT, HUQPIBIK Kypajaaap, OKy MHpoIiec,
MHTEPAKTUBTI m1atrgpopmaiap, 611iM carachl.
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